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1: Rationale

“Behaviowrs for learning prmnd@t}weswwm]‘?mmfor effective and meaningful

At Edmund de Moundeford Primary we aim to:

- We cultivate a community where kindness, empathy, and understanding guide every

interaction. Children learmn to support one another, celebrute differences, and build positive
relationships that help them grow as caring individuals.

- We create an enwironment where learning is joyful, engaging, and full of possibility.

Children are encowrnged to dream big, set ambhitious gouls, and take pride in their
achievements, developing the motivation to reach their full potential.

- We inspire curiosity and a genuine enthusiasm for leaming. Through rich experiences and

high-quality teaching, children develop independence, confidence, and w lifelong passion
for discovering new ideas.

- We promote a cultwre where every child, feels valued, safe, and heard. Respect for oneself,

others, and the wider community is emhedded in daily school life, helping children develop
strong moral character and a deep sense of responsibility.

Through Edmund de Moundeford Primary Schools core vision statements, we will achieve
these aims:

A”A A“A

Lwewteanb
T reat all with respect
We will achieve WELL




every learmner.

Linking with this are our behaviowrs for learning: Independence, Team-Work, Resilience,
Tolerance - appendix 1

2: Purposes

Positive relationships are at the heart of successful leaming. We are committed. to creating
a cultwre where every individual feels respected and valued, and where children are
them to recognise, manage and reflect on their emotions, develop self-control, and
understand the expectations of school life. Through this, we aim to nurture emotionally
secure, confident and resilient leamers.

This policy, together with its supporting procedures, underpins how our school community
works and grows together. It is designed to foster a calm, respectful and inclusive
erwironment in which everyone feels safe and supported. Within this setting, pupils are
encowrnged to dewvelop into thoughtful, responsible and increasingly independent
individuals who contribute positively to both the school and the wider community.

Our overarching goul is to inspire a love of lifelong learning. We do this by offering a rich
and engaging cwriculum, providing a caring and secure erwironment that encowrnges
curiosity and creativity, and giving children meaningful opportunities to make choices

3: Guidelines

We helieve every child should develop the confidence and skills to succeed. Positive
hehaviour is central to creating a safe, supportive and purposeful school environment.

This policy promotes respectful relationships, positive attitudes to learning and emotional
self-requlation through encouruagement, recognition and proise. By focusing on positive
interactions and, clear expectations, we help pupils feel volued, secure and ready to lean.
Where necessary, fair and consistent consequences support children in taking
responsibility for their behaviour.

The documents outlined below set out the agreed whole-school approuch to promoting,

Behaviowrs for learning - appendix 1

The learning behaviours at Edmund de Moundeford Primary School are closely connected
to the core values that underpin our school vision. These hehaviowrs help pupils understand
how our values look in action and support them in hecoming successful leamners. They
also form the basis of owr rewwrd system. When staff recognise a pupil demonstrating one
of these leaming hehaviowrs, they will name the hehaviour and awwd @ star point to



celebrate it. For example: “I'm giving yow a star point, James, hecause you didn't give up
with yowr maths problems and kept going. You have shown real resilience.”

At Edmund de Moundeford Primary School, owr key learning hehaviours are resilience,
independence, being a team-player, and showing tolerance.

Behaviowr Recording and Below/Far Below Expectations — appendix 2

Behaviour is recorded on CPOMS to ensure that patterns over time can be carefully

monitored and understood. This enables staff to build o comprehensive picture of each
s uct, ing inf L decisi king and timely i . |

required.

These records contribute to the development of individual support plans, inform EHCP
processes where appropriate, and support risk assessments when necessary.

The Below Expected and Far Below Expected behaviowr grid enswres clarity and
transparency for pupils, staff, and parents. It outlines hehaviours that may lead to specific
consequences, alongside the support avuilable for pupils who are finding it difficult to
meet expectations. Sanctions and support are applied fairly, proportionately, and
consistently.

The grid also highlights situations where a pupil makes a deliberate choice to behave in
a way that negatively impacts their own learning or the learning of others, even after time
and support have been provided. Where leaming behaviours or the Zones of Regulation
are misused or manipulated, Stage 5 or Stage 6 sanctions will be applied by a memher of
the Senior Leadership Team. In these circumstances, staff may move awwy from the
Norfolk Steps positive language script and reduce the range of choices offered to enswre
expectations remain clear and consistently reinforced.

Identifying chosen hehaviour

Is the child's behaviowr linked to a known external
trigger? (Changes within the family, incident over the
weekend/evening, illness etc.)

Is the child's hehaviowr linked to a

known trigger within the classroom.

environument?

Yes /

NOT chosen
hehaviowr

No

]

NOT chosen
hehaviauwr

}

Na

Is the child’s hehaviowr able to he influenced hy

a positive interaction e.q.,

praise, star points?

Has the child attempted to use their requlation
tootkit?

[

Chasen.

hehaviouw:

\Yes.

Na

NOT chosen
hehaviow

j Yes

NOT chosen
hehaviouwr




4: Emotional Regulation and Zones of Regulation

The Zones of Regulation is a framework used, to- help children understand their emotions
and develop strategies to- manage them effectively. It supports pupils in recognising how
alertness—and, quides them towwrds tools that can help them requlate. The four zones
used in the programme are blue, green, yellow and red (see Appendix 3).

At Edmund de Moundeford Primary School, we recognise the strong link between emaotions
and hehaviour. The Zones of Regulation are emhedded across the school as a key approach
to developing children's emotional awareness and self-management. We teach pupils that
all emotions are valid, while also helping them consider whether their emotional state is
appropriate for the situation, they are in. When needed, we support them in choosing

All children are introduced, to- a shared “school toolkit’ of requlation strategies, and they
personalised, toolkit. These strategies may include activities such as taking a short wulk,
pructising breathing exercises, using yoga stretches, having a brain break, or stepping
away from a situation to calm down.

Teaching about emotions and self-requlation is woven throughout the cuwrriculwm. This
includes assemblies, RSHE lessons, and focused sessions across all classes, ensuring that

children develop a strong understanding of how to recognise and manage their feelings.
5: Norfolk Steps

Edmund de Moundeford Primary School is committed to the Norfolk Steps approuch and
uses the associated training and resources to- promote early intervention and prevention

across the whole school. This framework supports staff in responding consistently to a
wide range of behaviowrs, including those that may challenge or cause harm.

Notrfolk Steps is made up of two strands: Step On and Step Up.

S@Onfowmmwﬂuw&basedsﬁu&gw&ﬂwbmumgepmwwbzhamur This
differentiated planning. Thepmgramm@alsvoﬁmgwdanwonthesafeand,appmpnam
use of everyday physical interventions. All staff receive reqular Step On training, and new
Primary School.

Step Up provides guidance on the safe use of restrictive physical interventions within the
Step Up strutegies, and these interventions are always carried out by at least two trained



6: Reward System

Edmund de Moundeford Primary School helieves it is important to recognise and celebrate
to receive a rewwd, consistent positive behaviour or significant improvement should he
acknowledged and volued. Rewurds are rarely material; instead, they focus on giving
pupils: opportunities to share their success, act as role models and take pride in their
achievements.

Achievement certificates: Each week, staff nominate two pupils from their class to receive
anAdwwemxmLCerﬂfucatemrewgmﬂmofposzbehmnour effm’borawtudp/ These
celebrate their child's success.
Verhal Pruise: Staff make a conscious effort to notice and acknowledge children who are
demonstrating positive behaviouwr. We aim to “catch them heing good’ and offer praise
that is specific, meaningful and relevont to the child. Overly general or exaggerated pruise
is avoided, as it does not support long-term motivation and can reduce the impact of
genuine recoyrnitior.
Staff awards: Children may he sent to the Headteacher, Deputy Headteacher or a teacher
of their choice to share good work or positive hehaviour. Staff may also communicate with
parents at the end of the day, or through a phone call, email, note or letter, to recognise
consistent effort or noticeable improvement in hehaviour.
Star Points: Star points are awwrded to recognise hehaviowr that reflects the school's
learning behaviowrs and, core values. When a child demonstrates a positive behaviour,
staff proise them verbally and award a star point linked to the specific core value heing
shown. Any staff can awwrd star points up to 3 for a specific scenario/behaviour. Stor
points are also awarded for reading at home. Children collect their star points over time
and can choose to exchange them for a range of small items, such as pencils or sports
cards etc.
Golden Time:_Every Friday, children have 20 minutes of Golden Time, during which they
can choose from a range of activities. Pupils earn 4 minutes of Golden Time each day by
demonstrating positive learning hehaviours. The amount of Golden Time a child receives
may be reduced if expectations are not met.
Year 6 leavers assembly: During the Year 6 Leavers’ Assembly, Achievement Trophies and
rewwrds such as hook tokens are presented to pupils who have most closely demonstrated,
the school's vision and volues throughout their time at Edmund de Moundeford Primary
Sch,oot These awards are highly valued by hoth pupils and families and represent a
significant celebration of the children's commitment, character and contribution to the
school community.
Termly celebration assembly:_Each term, fowr pupils from every cass are awwded a
Behaviowrs for Learning Certificate in recognition of consistently demonstrating the
school's learning bhehaviowrs. These achievements are celebrated in a special assemhbly,
which parents are invited to attend.
Attendance achievements: Each week, every class is awarded attendance points based on
their overall attendance. The class with the highest attendance receives 5 points, and the



class with the lowest receives 1 point, with other classes receiving points in between. At
the end of each half-term, the class with the highest total number of attendance points is
rewwrded with an extro break time. During each termly celebration, children with high

Children may be given special roles and responsibilities as rewwrds such as Play Leaders,
Monitors etc. Classes may also have their own reward system in place such as tahble
points.

7: Systems to support hehaviour

At Edmund de Moundeford Primary School, we recognise that consistently maintaining
positive leaming behaviowrs can he challenging for children. To help them succeed, we
provide a range of support systems designed to quide pupils in making good choices and
developing self-requlation. Owr approuach focuses on reinforcing positive behaviowrs and,

helping children learn to change unhelpful behaviours, rather than simply suppressing
them.

Individual sanctions
The school follows a clear five-stage system to address behaviowr that falls below

expectations. Staff use these stages consistently to support pupils in making positive
choices and to maintain a calm, respectful leaning environment. (appendix 2)

Stage 1: Non-verhal warmning (unnamed reminder) A discreet signal to prompt the child to
heir hehavi ” i orvto therm individuall

Stage 2: Verhal named wamning The child is reminded of expectations using their name
and given the opportunity to adjust their behaviour.

Stage 3: Second verhal named warmning A further reminder is given of the expectation of
good hehaviour, making clear that continued behaviour will lead to- @ consequence.

Stage 4: Time out of the classroom (reset opportunity) The child is moved to- an alternative
supervised space for a short period to reset hefore returning to learning. Opportunity to
prompt children to use a strateqy from their personal or school tool-kit to requlate and
make a good, choice.

Consequence: The child does not accumulate Golden Time for that day (2 minutes) and
may miss part of playtime/lunchtime to discuss with the class team. If the behaviour is

Stage 5: Increased time out of class If the hehaviowr continues upon retwning to class,
the child will complete their learning in another classroom for an extended period.
Consequence: The child does not accumulate any Golden Time for that day (total 4
minutes per day) and will miss 10 minutes of play-time to be taken outside the school
office or where the teacher deems appropriate.



Where this is assessed in having little or no impact or repeated hehaviowrs in the same
day (stage 5), staff will follow the stages and consequences set out far below-expected
hehaviowrs (persistent poor behaviour)

Stage 6: Formal removul/Yellow email Where possible the deputy head/head teacher, a
memhber of the SEN team or another member of staff will be contacted to- support the child.
Once the child has heen removed, there will be an opportunity to complete some emotional
Consequence: yellow warning email sent to- parents from the class teacher — 1 per half-
term. 15 minutes of play time to be taken outside the school office or where the teacher
deems appropriate.

Stage 7: Red email Once a child has received a yellow email in a half-term, if there is
another occwrence in a half-term a red warming email is sent from the deputy head/head
teacher to parents. A discussion bhetween parents and deputy head/head/class teacher
will be held to decide on future support for the child.

Stage 8: Internal suspension If hehaviours continue a formal internal suspension will
occwr — this will be taken for a maximum of 1 howr or a full session with the deputy
head/head teacher. This will be recorded formally as an internal suspension.

Consequence: Liaise with parents and other agencies to determine opportunities to support
the child.

In extreme cases after repeated opportunities to try and support and liaising with other
agencies a managed move or permanent exclusion might be considered.

8: Managing serious and persistent poor hehaviour

Persistent poor hehaviour
fail to meet the school's behaviowr expectations.

Parents will he contacted at an early stage so that we can work collaboratively to address

any emerging patterns of conceming hehaviour.

Ongoing poor hehaviour may ultimately result in exclusion. Where this bhecomes a
possibility, parents will he notified—verbally wherever possible and confumed in
writing—if sufficient improvement is not demonstrated.

The SENCo may be consulted to determine whether additional support or targeted
intervention is required and to agree appropriate next steps which may include support
from other agencies

Detailed records will be maintained, on CPOMS to- monitor behaviowr and identify any
recuwrring trends.

Persistent lateness will he monitored by the Deputy/Head Teacher for prompt follow-up.
Pupils who fail to maintain expected standards of hehaviowr when taught by supply staff
or other staff in school will receive additional sanctions. These expectations, along with



any minor class-specific adjustments, are outlined to pupils at the heginning of the
academic year and revisited as necessary.

Emergency Behaviour

In the event of a serious hehaviowral incident, the class teacher will contact o member of
the SEN team or Senior Leadership Team (SLT) via an SOS card or wulkie-talkie. An SLT
memhber or @ member of the SEN team will attend the classroom and, where necessary,
The removal may he brief if the pupil is able to self-requlate and demonstrate improved,
decision-making. However, a longer period away from the classroom may be required if
the pupil is unahble to de-escalate independently and requires additional support.

If the behaviowr poses a potential risk to other pupils, the teacher must ensure the safety
needs to remain and he isolated.

Any such incident will be recorded through the online system CPOMs and communicated,
with parents. Additionally, a risk assessment may need to he collaborutively completed
by the class teacher, SENCo and Deputy Head Teacher (DHT)/Head Teacher. The outcome
of this assessment will be shared with parents in a formal meeting.

9: Fixed Term Exclusions

When considering exclusions, as with all sanctions, the school will take into- account any
relevant individual circumstances. This may include the pupil's age and level of maturity,
previous patterns of behaviour, and any extermal factors or presswres that may be

A fixed term exclusion serves to emphasise the seriousness of the behaviour to- hoth the
pupil and their parents. It provides the pupil with an opportunity to reflect on their actions,
while also allowing the class and school community a period of respite from the
unacceptable conduct.

Fixed term exclusions may he issued in response to persistent Stage 6 hehaviour, but are
more commonly associated with Stage 7 and Stage 8 hehaviours (see Appendix 2). The
length of the exclusion may ronge from half a day to a maximuwm of 10 days, depending
on the severity and circumstances of the incident. Where a pupil is excluded more than
once for repeated behaviowr at the same stage within an academic year, the duration of
subsequent exclusions is likely to increase.

During the exclusion period, appropriate work will be provided. The school expects this
work to he completed and retwned upon the pupil's reintegration. All fixed term exclusions

are formally reported to the Governing Body.

Parents are required to attend a reintegrotion meeting with the Headteacher or Deputy
Headteacher prior to, or on, the pupil's retwn to school. This meeting will focus on
strategies and expectations to prevent a recwrence of the behaviour.



10: Permanent Exclusion

While Edmund de Moundeford Primary School will make every reasonahble effort to- avoid
permanent exclusion, there may he occasions when all other strutegies to address and
improve hehaviour have heen exhausted and this course of action becomes necessary.

A pupil's behaviowr may have a significant negative impact on other children and staff.
In some circumstances, staff may find it increasingly difficult to- fulfil their professional
responsibilities effectively due to the need to manage ongoing hehaviowral concerns. Where
a pupil's conduct places the safety of themselves, other pupils or staff at risk, and/or
placement at Edmund de Moundeford Primary School is no longer appropriate. In addition,
a single incident of extreme seriousness may also result in permanent exclusion.

A pupil may he permanently excluded in the following circumstances:

A single, exceptionally serious incident of misconduct, for example: a serious assault on a
pupil or memher of staff, significant vandalism, or bringing a weapon onto the school site.
Anincident, or series of incidents, which makes it extremely difficult for the pupil to remain
in school, particularly where the behaviour has had a substantial impact on other pupils,
staff, or parents.

Where fixed term exclusions total 45 school days (or 15 days per term) within one
academic year, indicating that extensive support and intervention — incduding
involvement from external agencies where appropriate — have not successfully improved

Edmund de Moundeford Primary School and the Governing Body will follow Norfolk
Children's Services protocols and statutory guidance relating to permanent exclusion and,
the associated appeals process at all times.

11: Parent Expectations

An effective behaviour policy relies on close cooperation hetween parents, teachers, and
pupils. At Edmund de Moundeford Primary School, we helieve it is essential that children

see a united approach, where the school supports parents and parents, in turmn, support
the school.

Parents are expected to:

e Reinforce the school's hehavioural expectations at home.

e Work collahoratively with staff to- address behaviowral concerns.

e Attend meetings as required to discuss behaviour and strutegies to support the pupil.

Supporting the School
Parents are expected to familiarise themselves with this behaviour policy and its

appendices.



We ask that parents support their child's learning and cooperate fully with the school.
Where the school applies reasonable sanctions to address a child's behaviour, parents are
expected to support the actions of the school.

If parents have concerns about how their child has heen treated, they should first approach
the class teacher calmly and politely. If the concern remains wuresolved, the matter should
he raised with the SENDCo or Headteacher. Should these discussions not provide a
satisfactory resolution, the school's Complaints Procedure may be followed.

Parents are encouruged to maintain reqular contact with the school through the wehsite,
home-communication hooks, Parents’ Evenings, formal or informal meetings, newsletters,

Collahoration hetween parents and the school is essential to address hehavioural issues
promptly and effectively, ensuring the best outcomes for the child and the wider school
community.

School Premises and Property

While on school premises or when communicating with school staff, parents and carers
are expected to- model the positive learming behaviowrs promoted, by the school. Parents or
carers who hehave in a verbally or physically aggressive, disrespectful, or rude manner
toward staff will be asked to leave the premises. Repeated incidents may result in a han
from school property.

School Supporting Home

At Edmund de Moundeford Primary School, we actively support the school community
and families. We provide guidance to help children requlate emotions and behaviour at
home, including signposting relevant resowrces and strategies for supporting positive
behaviowr and emotional requlation. (See Appendix 4)
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Appendix 1 - Behaviowrs for learning posters

*I like or at least accept a challenge.
Team Player: . | aces.
T e *I know I have to take risks.
*I can work and play with others: *1 know the power of yet.

- taking tums as needed o

~taking SEE P §

*I am flexible by taking on different roles in a
team to reach a shared goal. -5
*] use kind words and actions, to children Q

*I can learn from my mistakes.
*I know it's okay to get stuck, bm,ublsstaymg
\‘ stuck that is the problem.

<3

*] cwvrespectand,lewnfromot}ws

*] know to value differences

*] know that people can look and hehave
differently to myself.

*] can treat others how I wunt to he treated.

*] challenge unfair stereotypes

-




Appendix 2 - Managing negative hehaviowrs

Behaviowr
Zone

Learning time

Potential consequences

Below expected hehaviowrs

» Not trying to do their work for more than a couple
of minutes (we are here to do- owr hest work)

» A numhber of unnecessary errors after given
correction time and/or advice (we are here to do owr
hest work)

+ Rude to staff fiddling, not listening
(disrespectful)

+ Leaving the classroom/area without permission
(unsafe and disrespectful)

 Refusing to move/line up etc (unsafe and
disrespectful)

* Lying

retaliating (mean)

» Unkind words but not swearing (rude/mean)

e.q.,

Stage 1: Non-verbal warning (unnamed, reminder)
Stage 2: Verhal named wamning

Stage 3: Second verbal named warning

Stage 4: Time out of the classroom (reset
opportunity)

The child does not accumulate Golden Time for that
day (2 minutes) and may miss part of

playtime/ lunchtime to discuss with the class team.
If the behaviour is after lunch these discussions can
occur at the earliest possible time.

Stage 5: Increased time out of class

The child does not accumulate any Golden Time for
that day (total 4 minutes per day) and will miss 10
minutes of play-time to be taken outside the school
office or where the teacher deems appropriate.

Play time

P ial consequences

+ Rude to staff e.g. not following their instructions
(disrespectful)

+ Huwrting another child on puwpose, including
retaliation (mean)

« Unkind words (rude/mean)

Stage 2: Verbal named waming

Stage 3: Second verbal named warning

Stage 4 Time out of play - 5 minutes missed play -
The child does not accumulate Golden Time for that

Far below expected behaviours

* Lying day (2 minutes)
Stage 5: Increased time out of play — 10 minutes
The child does not accumulate any Golden Time for
that day (total 4 minutes per day) - class team
informed,
Learning time P ial consequences
» Refusal to- complete any learning Stealing/Racist/ homophohic (etc) name calling or

» Major disrespect to staff or children e.g. threatening
them.

» Verhal abuse to staff or children including swearing
" g

- Biting

. Throwi ltinlo i

- Hitting/kicking/punching more than once in a

SeSssL0TY

contact parents.

In a lesson:

Stage 6: Formal Removul and, reset - yellow email, (1
per half-term)

Stage 7: Red email

Stage 8: Internal suspension

+ Stealing

» Racist/ homophohic name called etc After intenal suspension if there is another
< g occwrrence in @ half term an external suspension may
» Deliberate damage to property bhe considered.

» Ignoring staff direction repeatedly in a session

Play time

Potential consequences

» Major disrespect to staff or children e.g. threatening
them

» Verbal abuse to staff or children including swearing
* Repeated swearing

- Fighting

- Biting

. Spitt]

Stealing/Racist/ homophohic (etc) name calling or
contact parents.

SOS card sent for a memhber of SLT or SEN team -
follow Stage 6.




- Hitting/kicking/punching more than once in a
Session

» Stealing

- Bullying

+ Damage to property

» Ignoring staff direction twice or more in a session,
e.g. being reminded that it is not their twn on the
astrotwf but then going back on it.

Suspensions are part of the sanctions. Please see the Suspension and permanent exclusion
policy for more details. Following a suspension thought will be put into how hest to
reintegrate a child back into the routines and hehaviowral expectations.




Appendix 3 — Zones of regulation

Zones of Regulation
The fowr zones of regulation provide us with a simple way to assess how we are feeling at any
given time, and take any necessary steps to requlate our emotions by meeting our needs.

How am 1

feeling?

Sad
Withdrawn
Bored,
Tired
Unwell

Happy
Positi
Focused
Calm
Proud

Yellow Zone

Worried
Anxious
Frustrated
Excited

silly

Overexcited,
Panicked,
Angry

Scared

Out of control

What

does this

mean?

It can he difficult to

engage in any kind of

activity when yow are in

this state.

Meeting your needs
may help to regulate

gouremﬂtwn&

This is a good state of
ituations, il
for leaming at school.

Regulating your
emotionss  might  he
useful here.
Excitement of silliness
can. he OK in some
in school.

This state is associated
with an excess of
energy and a loss of
control, which can lead
to issues in vurious
I

What can I
do to help?

- Talk to someone yow
trust about how yow
- Take a brain break

- Go for a walk

- Take some time out to
rest and look after

yourself

Maintain this state by
ensure youw take requlor
breaks, drink plenty of
wauter and,
attention to any needs
and/or changes in how
you are feeling.

- Take deep breaths

- Take a brain break

- Go for a wulk or do

- Squeeze a stress hall or
use a fidget toy

- Draw o pictwre or do

- Stop what you are
doing

- Try to remove yourself
from the situation

- Take deep breaths

- Ask for a longer hreak

- Find a safe place

Close yowr eyes

Draw a picture

Drink plenty of water

Get a good night's

Yellow area tools

Take some deep
hreaths.

Take a brain break

Go for a walk




- Ask for help or talk to

someone yow trust

Appendix 4: Within the Community

“To give every child the skills and self-belief to- succeed.”

We are committed to- working in partnership with families and local services to ensure
every child receives the support they need to thrive hoth in school and beyond. A runge
for children, young people and their families.

Early Childhood and Family Service (ECFS)

The Early Childhood and Family Service supports children aged 0-5 and their families
across Norfolk. Commissioned by the Local Authority and delivered by Action for
Children, the service offers accessible advice and guidance online, through local libraries,
and at community venues.

Families can attend play sessions and group activities held across Norfolk at early
childhood and family bases and other community locations. For families who require
additional support, trained practitioners offer targeted, help either in the home or through
group-hased sessions within the community.

Thetford Family Centre

Thetford Family Centre provides support for families with children under 12 years of age.
Assistance may he offered at home or at the centre and can involve the whole family,
individual parents, or children's groups.

The centre also provides:

e Holiday activities to support families during the summer break

e A Young Carers group (ages 7-11), meeting weekly from 4.30 p.m. - 6.30 p.m.
(transport avuilable)

e A monthly ADHD support group

e A weekly Child Development Group for parents of pre-school children with delayed,
development or disahilities

Family Hubs - Start for Life

Norfolk's Start for Life and Family Hubs approuch reflects a shared ambition for all
children and young people to flourish. By connecting and strengthening existing services,
Family Hubs ensure that parents, carers, children and young people can access early
help when it is needed most.




Support is avuilable from conception up to 19 years of age (or up to 25 for young people
with special educational needs and/or disahbilities). Families can access support:

Within community settings that form part of the Family Hub network

Through online and digital services

By visiting a Family Hub site to speak directly with a proctitioner

Through peer support and volunteer networks

Useful Websites

https://www.elsa-support.co.uk/about-elsa-support/
https://raisingchildren.net.au/school-age/behaviour
https://www.youngminds.org.uk/parent/ parents-a-z-mental-health-guide/challenging -
behaviowr/

https://families.bamardos.org.uk/4-8-years/understanding - behaviowr
https://parents.actionforchildren. org.uk/bhehaviowr/



https://www.elsa-support.co.uk/about-elsa-support/
https://raisingchildren.net.au/school-age/behaviour
https://www.youngminds.org.uk/parent/parents-a-z-mental-health-guide/challenging-behaviour/
https://www.youngminds.org.uk/parent/parents-a-z-mental-health-guide/challenging-behaviour/
https://families.barnardos.org.uk/4-8-years/understanding-behaviour
https://parents.actionforchildren.org.uk/behaviour/

